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The role of assessment in planning cycle

In EarlyWorks, detailed observations of each child or group of children are recorded in the story of an observation or magazine. Educators choose observation styles from the list including: standard observations, anecdotal recordings, running records, learning stories, recordings, or time patterns.
Educators also record academic analysis in daily observations or journals as a reflection of learning. This is where educators consider the learning they have observed and analyzed this information before planning for the next steps. Educators record this reflection with their words and then create links to
the learning framework by selecting observed results for each child. This selection is made from a pre-defined list of individuals in terms of learning and development outcomes. Educators record the reflection of each child's learning and development using learning journey reviews. Study journey
comments are grouped into a printable report called a child's learning journey. This report groups comments in order of time for each result, showing the progression of learning over time. Observations and diary entries automatically add to a child's online portfolio for educators to share children's learning
and development with their families. Families are invited to provide feedback through recorded comments that can also be used to inform the creation of educational programs. Comments or quick notes can be recorded on a child's file to be reflected and expanded later by adding a child's comment.
These comments can be shown to families or still only educational opinions. If the educator chooses to reflect and expand on these comments later, this is done through clicking the extension button that converts the comment to the observation. Quality observation, evaluation and planning should be
embedded in everyday practice to build an accurate picture of the unique child. On-going assessments formed at the heart of early years practice. Effective planning reflects, supports and expands each child's current interests, learning style, enthusiasm and stage of development. 'Assessments play an
important role in helping parents, carers and athletes recognize children's progress, understand their needs and plan activities and support. (EYFS Part 2.1) Evaluation plays an important role in helping parents, carers and athletes recognize children's progress, understand their needs, and plan activities
and support. Continuous evaluation (also known as formation assessment) is an integral part of the learning and development process. It involves students observing children to understand the level of achievement, interests and learning styles and then form the learning experience for each child that
reflects the observations. A few to evaluate: In their interactions with children, students should respond to their daily observations of their child's progress and the observations shared by parents and caregivers. Reviews should not extend the time off interacting with children, nor require excessive
paperwork. Papers should be limited to which are absolutely necessary to promote the learning and successful development of children. Parents and/or caregivers should be updated on their child's progress and development. Students should address any learning and development needs in partnership
with parents and/or caregivers, and any relevant professionals. More information about teaching and learning requirements, as well as necessary assessments, can be found in pages 1-15 of the Pre-Year Framework. All assessments performed should be based on observations using early-year results.
For more information on specific assessments, for example, progressive 2-year-olds visit the University Preparer Year website. The majority of early year athletes use non-legal 'Development Issues' as a guide to planning children's progress in EYFS. The East London Partnership worked with a group of
kindergartens across London on the Commemorative Children's Learning project, to develop materials to support the training and development of athletes to develop the quality of assessment, and to improve the accuracy and robustness of assessments in the early years. Early Years Careers has
published this article on the importance of starting points. You may want to consider how you ensure you have an 'accurate assessment of children's skills, knowledge and understanding' for children returning to you after the summer holidays if your offer is time-limited only.  The legal framework for EYFS
sets standards that all early-year providers must meet to ensure that children are well-developed and well-developed, ensure children are kept healthy and safe and ensure that children have the knowledge and skills they need to start school. The WF Musts audit helps EYFS leaders and managers
assess how well they meet EYFS' regulatory requirements for learning and development and evaluation.  Observing children in the early years is of central importance in ensuring good high quality supply. Observations take place naturally in daily activities and interactions. Some observations made may
relate to the need to learn about children, resources or spaces in a general way, other observations can be made specifically for specific reasons. In general, all adults (staff and parents) need a common understanding and commitment to the need for constant observation in supporting and promoting
children's learning and development. You can download less than two material produced by group m from M Chief in Waltham Forest: Learning Characteristics &amp; RandomIzed Observation Plan Planning In the time of planning 'In the moment' planning is all about capturing the current interests of
children at that particular time. There is no need to plan ahead because this form of planning is based on what the child is doing and athletes need to interact with the child to build on what the child has done (in the moment). Students need the skills they need to identify their interests and know when and
how to intervene to help move their learning. Planning and Evaluation of Children's Learning The birth of three centres of excellence has published a Planning Support Package under 3s. It is packed with great advice and ideas for inspiring and thoughtful planning. It is not only a great practice guide, but
also an inspiring expenditure to further enhance great practice. Goal Led Plan vs. In The Moment Plan An interesting blog from the first year staff department about two planningable approaches to meeting children's learning needs and preferences. Last Updated: Friday 10 July 2020 11:41:41 Am
ACECQA National Education Leader Rhonda Livingstone shares her insight on the topic of national quality framework of interest. The document is a subject of widespread debate in the field of education and childcare in Australia and internationally. 'How do we document?' and 'How much do we
document?' are common questions; with time restrictions often raised as an important challenge. The widespread development and use of digital technologies has 40 further issues to seriously reflect, such as the impact of devices on meaningful interactions and respect for children's rights. It is important
to remember that the material is a professional responsibility and there are no recipes or recipes specified. Results-focused standards encourage educators and educational leaders to use their professional judgment and creativity and creativity in how standards are met. Identify and respond to the unique
context of your service and community members. You may want to take advantage of the opportunity at your next team meeting to think about the theories that inform your practices and how these decisions affect what and how you record. Have the confidence to be courageous, creative and reflexive.
There are many ways to record and meet standards. Make sure these reflect your unique groups, children, families, and communities. What is a 'document'? Documentation is practice of recording and creating evidence of progress in learning and learning, helping to make it visible. Materials for children's
and educators' thoughts, and that educators observe, hear and feel into written records or other records that may be shared, shared, and expands over time. The rich material combines many perspectives, including the voices of children, educators, colleagues, families and other professionals (EYLF



Educator's Guide, p. 37). Why the document? The material supports the provision of quality education and child care by: deepening the general understanding of each child identifying and analyzing the progress of learning and informed learning for the educational program, and making learning visible
and able to be shared with others. It also helps educators and educational leaders reflect on their pedagogical methods and practices. From a compliance perspective, the document is both a regulatory requirement and an integral part of Region 1 of the National Quality Standards (NQS). From their
experience working in this field, educators work diligently to support children and families and often set high standards for themselves. I know that there is a lot of misinformation about how much and what documents are required, so I think it may be timely to reflect on what the NQS actually requires.
What documents are required? The regulatory requirements for educational program materials are in Section 4.1 of the National Regulation on Education and Care Services and include three main components: the education program; assessment or evaluation of the child; and information for families. In
the Germ Learning Framework (EYLF), learning assessment is the process of collecting and analyzing information as evidence of what children know, can do and understand (EYLF, p. 19). In the context of school-age education and care, an assessment of security and learning is a process of collecting
and analyzing information about how children feel and what they know, can do and understand (FSAC, p. 17). Evaluation and evaluation informs the educational program and form part of an ongoing assessment and planning cycle. The educational program must be on display and at a location at the
service facility accessible to families (Regulation 75). More importantly, information about the educational program must include details of both the content and activities of the program. It's not just a list of experiences, but how the program is being implemented. A copy of the education program must also
be available for on-demand testing. Child Assessment or Evaluation Regulation 74 requires child assessment or evaluation materials to provide educational programs. The emphasis on 'delivery' highlights the role of child assessment and evaluation in shapeing the education programme. The educational
program should develop and reflect the current needs and interests of children at the service, and based on ongoing assessments or assessments. For children from kindergarten and below, this document must include an assessment: the benefits of participation in the educational program, and progress
compared to the results of the educational program in accordance with the academic results of the approved learning frameworks. For children over kindergarten age: it is necessary to assess the health, development and learning of children in certain legal areas - act, South Australia, Tasmania, Victoria
and Western Australia. School-age childcare and education services in the Northern Territory, Queensland and NSW are not required to retain assessment materials on the welfare, learning and development of each child. However they must ensure evidence of the development of the education program
is documented.  A useful ACECQA Dashboard explains this. Copies of child assessment or evaluation materials specified in Regulation 74 must be provided to families as required (Regulation 76): information about the content and activities of the educational program, as it relates to their children; and
information about your child's participation in the program. Why are you documenting? To provide reflective insights into your own document practices, take a moment to consider why you personally record how you do it. Is your practice driven by regulations, learning frameworks, NQS, workplace
procedures, training, habits, family needs, rumors or experiences? Pause to ask the question 'why' and unpack these effects will assist you to reflect and examine your practice in a serious way, enriching your professional decision-making. Documentation that reflects each unique service Reflects the
unique context of each service, which will not be the same from one service to another. There is no one-size-fits-all approach. One of the best ways to know if you're on the right track is to consider practice on outcomes for children and families. Regulation 74 reminds us to consider: the period of time the
child is being educated and cared for how the material will be used by educators ensures it is understandable by educators, and ensures it is understandable by families. It is important to ensure the material is truly understandable by the educators and families at your service. Procedures need to be in
place to identify or evaluate this, for example, through input and ongoing feedback from families and reflective practice discussions with educators. Children also demonstrate their learning and progress in a variety of ways. Therefore, methods of collecting, recording and analyzing evidence to evaluate
learning also need to be diverse. Learning evidence needs to be collected over time and in a variety of situations, rather than making judgments based on limited information or a 'box marker' approach. The material must be meaningful, purposeable, sustainable and promote positive outcomes for children
and families. to reflect meaningful document processes? Consider if the document is simply a 'task' to be completed every week or month, and if the document is part of a meaningful pedagogical process you make to gain a deeper understanding of each child. Some of the key questions to discuss with
your team are: Is your material used to analyze each child's academic and academic progress; to shape the education program; and to make children's learning visible to families? How does the material support the understanding and evaluation of each child's academic progress? How is each child's
participation in the program recorded and acted? How does the document support quality outcomes for families? How are children's voices included in the document? How are families' voices included in the document? How does the guide define the education program? Do document processes affect
teacher interaction with children? Research has confirmed that the quality of processes, the direct interaction experiences of children in ECEC, the daily back and time they have with educators and other children, and their participation in the learning experience, have the greatest impact on quality and
positive outcomes for children (Torii, Fox and Cloney, 2017). Social emotional development is particularly enhanced by the quality of the process. High-quality interaction and relationship building with children can be compromised if recording observations and/or images on digital devices becomes a
priority: Interaction with devices can limit genuine, two-way, and sustainable time and engagement with children or groups of children. Capturing 'perfect images' can be considered what is valuable, not learning or the child. Consider Early Childhood Australia's Declaration on Young Children and Digital
Technology and 'the model that uses self-regulating digital technology... recognize the importance of sustainable relationships and social interactions. (ECA, 2018) As your reflection guide, you may be wondering: Does device use affect interaction and build relationships with children and between
children? How does my service monitor the use of digital technology for documents? How do digital materials drive positive outcomes for children? If the devices were not used to record observations and reviews/assessments, what would the benefits and challenges be? How can limited device use
promote positive relationships and outcomes for children? What message is sent to children about the 'image worthy' of their learning? Does the document respect a child's rights? The United Nations Convention on the Rights of the Child affirms children's rights and provides a ethics and legality for their
implementation. The Convention recognizes its obligations and that society, community and family must be respected and respected. 42 This specifically affirms children's rights to an education, privacy, and protection from any activity that may harm their development. Review the United Nations
Convention on the Rights of the Child and consider: How do document processes respect children's privacy? Are children aware of their rights? Is a child's permission to search before taking their photo or their learning? Read more and resources to guide your practice ACECQA - Information Sheet -
Program materials for school-age children ACECQA - Resources - Education Guide: Belonging, Being &amp; Becoming ACECQA - Resources - Education Guide: My Time, Where Our Kindergarten Australia - Resources - Statement on Young Children and Digital Technology Mitchell Institute - Research
- Quality is key Lock in Early Childhood Education in Australia UN - Resources - Convention on the Rights of the Child This month our Hear You Blog, we encourage educators to develop confidence in making their own decisions. Do you sometimes feel like you're on a never-ending task to determine the
best way to record your planning cycle? In finding the final template that specifys what to document and when, how will you know when you have come to the strategy that works best for your services, children, educators and communities? While there are many guidelines available to assist providers,
educational leaders, and educators to make an wise choice about meeting the requirements of the National Quality Framework (NQF), there is no magic sample suitable for all educators , services and context. Educators reflecting on their practice, who are constantly trying to 'do it right', can ask
questions such as 'how much information is needed and what methods should we use to gather information about children's learning?' There is usually a call for a sample or a list of 'must-have'. It is a myth that the answers to these questions can be found in a form or a specified list. One strength of the
NQF is that it supports educators to feel empowered and develop confidence in their own professional evaluation and decision-making. One of the best ways to know if we are on the right track is to consider the results of our practice for children and families. The National Quality Standards (NQS) help
focus on outcomes, and recognize all children as capable and capable students. It requires educators to rely on pedagogical knowledge, legislative frameworks and quality standards, as well as their understanding of children, families and communities in the unique context of service. The mold approved
learning encourages educators to base their own skills, knowledge and understanding. In making professional they intertwine: the professional knowledge and skills of children, families and communities are aware of how their beliefs and values influence children's personal learning styles and past
experiences. Educators also rely on their creativity, intuition and imagination to help them adapt and tailor their practice to the time, place, and context of learning. (M m learning frame from early m, page 5/ School age care framework, page 7) So the answer is not in a pattern, but will instead be based on
your knowledge of National Law, National Regulation, NQS and approved learning frameworks. It will involve discussing, asking questions and reflecting as a group and considering how you are working to improve outcomes for all children, families and communities. This will happen as part of your
service's journey of continuous improvement. By adopting a more analytical approach, it actually has a win-win effect. As educators develop confidence in their own professional judgment, they are more likely to critically reflect and ask questions such as 'this is how we have to do' or 'that's how we always
do'. Connect with the intentions and reasons behind assisted practice in the process of making clear to families, communities and competent officers, why and how professional judgments are made and how they support quality outcomes for children. Read more and review resources and ponder the new
version of the Australian Preschool Code of Ethics. In September, We Hear You will introduce a special three-part series exploring the ongoing planning and documentation cycle - 'Unpacking the Planning Cycle'. In the final part of our series, we close the loop on the planning cycle by going back to
documents and records, as well as practicing assessment of children's learning and well-being using learning frameworks and educational guidance. Unpacking the planning cycle Part 3: Closing the loop: Planning, implementing, and evaluating In part two of our series, we looked at Meaningful
Information Gathering, Asking Questions, and Explaining Learning. We looked at a number of questions to ponder the effectiveness of the methods used to capture children's strengths, interests, and relationships over time, and to consider whether Section 1.2.1 (Each child's learning and development is
evaluated as part of an ongoing cycle of planning, documenting, and evaluation) visible in the process. This article closes the loop of the planning cycle by returning to children's records and evaluating children's learning and well-being as well as reflecting on the effectiveness of pedagogy. Learning
frameworks emphasize the assessment, planning and recording of learning, development and well-being children, allowing educators to partner with families and other professionals to: effective planning for the current and future learning/well-being of children communicating about children's learning and
progress determines the extent to which all children are moving toward recognizing learning outcomes and otherwise, what may hinder their progress identifies children who may need additional support to achieve specific learning outcomes, provide support or support families access specialists that help
assess the effectiveness of the learning opportunities, environments and experiences provided and approaches taken to enable children's learning/well-being to reflect on pedagogy that will fit into this context and these children(s) Preschool Learning Framework, p.17 / School Age Care Framework, p.16).
Educators guide approved learning frameworks that assist educators in participating in the planning cycle, with a particular focus on completing the cycle by evaluating and evaluating learning and welfare. This is an important component of this process and involves making educational decisions about
educational programs and practice. It involves setting goals and planning experiences, interactions and environments that build on children's interests, abilities and identity related to learning outcomes. At this stage, it is useful to review the series of textures from the second article in this series, which
presents examples of different ages. Here, each example introduces a number of methods and techniques for gathering information as well as supplementing learning and security goals, plans, and assessments. Thoughts and ideas for your next team meeting: Where are we about our individual and
collective team skills and knowledge of the planning cycle? What does this mean for individual and collective professional development plans? Resources and Continued Reading Early Childhood Australia - Planning and Documentary Video Series Gowrie - Preschool Learning Framework - ACECQA
Children's Learning Assessment National Education Leaders - Planning Cycles We hope you have found this blog series of information, thought stimuli and a catalyst to improve quality. If you want to continue investigating Area Quality 1, the webcast of the ACECQA National Education and Practice
Workshop program is a great place to start. It provides information and resources, as well as reminders for educators to reflect on their professional development needs. Read the complete series: Part 1: Why do we record? Thinking through what and how of the planning cycle for children's learning, well-
being and development Part 2: Gathering meaningful information, asking questions and explaining learning Part 3: Closing the loop: Planning, implementation and evaluation In September, We Hear You will introduce a special three-part series exploring cycle and document planning - 'Unpacking the
planning cycle'. In this second section, we expand discussion of the material to review the information you are collecting and how it is used to understand and add value to children's learning outcomes. Unpacking the planning cycle Part 2: Collecting meaningful information, asking questions, and
explaining learning In our final section, we looked at Why we recorded it? Think through what and how of the planning cycle for children's learning, well-being and development. We leave you with a number of questions to ponder how you document, plan, and seriously reflect on children's learning/well-
being related to Factor 1.2.1: Each child's learning and development is evaluated as part of an ongoing cycle of planning, documentation, and evaluation. The National Quality Standards Guidelines highlight what the National Quality Standards (NQS) aims to achieve with this element: Educators use a
range of strategies to collect, document, organize, synthesize and ex explain the information they collect to assess children's learning. They look for appropriate ways to gather rich and meaningful information describing children's learning in context, describing their progress and identifying their strengths,
skills and understanding (page 38). ACECQA's early years of planning brought educators through an important reflection process, providing practical examples as well as linking the planning cycle back to the service philosophy. In part two, we ask you to review the information you are collecting, what it
means and how it is analyzed and used to explain each child's learning. It's important to remember that the reason you're gathering information - it needs to add value to the results for children. The following series of textures presents examples of different ages. Below each case study are questions to
encourage educators to focus on meaningful aspects that can inform the planning cycle. They introduce a wide range of methods and techniques for gathering information as well as questions and ideas for learning draws. Remember, there is no way to record - these motifs are presented only as an
example of the planning cycle. Ask questions and explain learning: What does this information tell us about how children under the age of three learn? How does this learning affect how we plan opportunities and the environment? How can we continue to assist Jade in transferring and adapting his
learning and support agencies and interactions? Ask questions and explain learning: What does this information tell us about Bihn's sense of belonging, connection, and well-being? How can we build on the knowledge and insights that Bihn has developed? how can we support Bihn's growing capacity for
and provide opportunities for him to participate independently of missions and play? Ask questions and explain learning: How can we help these children find effective ways to communicate their concerns and collaborate with others? In what ways are we supporting children's understanding of mutual
dependence and how can we facilitate a sense of ownership and belonging to the program? Thoughts and ideas for your next team meeting: How do we know what information means and what doesn't? How are your processes for capturing and recording information about children's strengths, interests,
relationships, and learning over an effective period of time? Resources and Read More Child Australia - Effective Curriculum Planning and Documentation in Australian ChildCare and Education - Case Study: Documenting the Learning and Development of Children ACECQA - We Hear You - How We
Record: Albury Out of School Hours Care Victorian Early Years Learning and Development Framework : Practice Principle Guide – Assessment for Learning and Development Read the full series: Part 1: Why do we record? Thinking through what and how of the planning cycle for children's learning, well-
being and development Part 2: Gathering meaningful information, asking questions and explaining learning Part 3: Closing the loop: Planning, implementation and evaluation In September , We Hear You will introduce a special three-part series exploring ongoing cycles and planning documentation –
'Unpacking the Planning Cycle'. In the first section, we look at the challenges and requirements of Quality Zone 1 and Part 1.2.1 and why, what and how to plan for children's learning, well-being and development. Unpacking the planning cycle Many educators are looking for Factor 1.2.1 - Each child's
learning and development is evaluated as part of an ongoing cycle of planning, documenting, and evaluation – one of the most challenging, according to analysis of national assessment and evaluation data. Is it because educators struggle to clarify the practice and why do we document? Or maybe
they're not sure what's required in relation to Area Quality 1: Education and Practice? Or is it an uncertain question about how to evaluate children's learning and development as part of a planning cycle? We hear from some educators that, sometimes, they feel the material is onerous and time
consuming. ACECQA looks forward to sharing examples of practice such as those introduced in EYLF in Action: The stories and models of educators to practice and celebrate the great work that educators are doing to contribute to learning and safety children's. We recognize there is a lot of experience
in our readers and we encourage you to engage with educators' ' early-year learning frameworks and educator guidelines on school age care frameworks for more insight into the planning cycle related to questioning philosophy and theory. In the next few ACECQA blog posts, we will present a series to
support the unpacking and clarification of national Quality Framework (NQF) requirements, review and build familiarity with legislative requirements under Region 1. We hope this series will be used by educators to feel empowered and improve their knowledge and understanding of the requirements of the
National Quality Standards (NQS) in relation to Factor 1.2.1 and the planning cycle in particular. Part 1: Why do we record? Thinking through what and how of the planning cycle for children's learning, well-being and development When we think about planning, we should think about the full planning cycle
and remember that documentation is only part of that process. The focus should be on collecting, analyzing and linguizing information that is: rich and meaningful, and not simply a description of what children are doing that involves individual children, while capturing their identity, culture and what they are
investigating and exploring focusing on children's achievements and strengths , what children know, can do and understand. Often we hear about educators, nominee supervisors, and approved providers caught up in the myth of what the document and planning cycle will look like instead of knowing or
understanding the requirements. While these are not new concepts, for some, the purpose of the document may have been lost along the way. Let's review why it is important to participate in the planning cycle, starting with the requirements of the NQS. Quality Zone 1 and Standard 1.2 specifically require
educators and coordinators to be focused, positive and reflective in designing and delivering programs for each child. This includes a range of activities including: observing children and gathering meaningful information about children's current knowledge, identity and culture to assess their learning and
progress, an important step in planning meaningful learning experiences that explain learning and set goals for individual and group learning families in decision-making planning for additional learning support children who are capable, competent with agency and the ability to make choices and decisions
to participate with the principles, practices and outcomes of approved learning frameworks that seriously reflect children's learning and development a way of working with colleagues to affirm and challenge the practice. Now let's move to what is required in Quality Zone 1 to inform the cycle Plan. The
National Education and Care Services Act requires services to provide a program based on an approved learning framework that take into account each child's needs and interests (Section 168). Assessments or assessments are also expected to support the provision of children's programmes in
accordance with the National Education and Care Services Regulations. For children of kindergarten age and under the focus: assessing development needs, interests, experiences, participation and progress compared to the results of the program (Regulation 74(1a)). For school-age children, the focus
is on: assessing their welfare, development and learning (Regulation 74(1b)). In both cases, the number of documents depends on how often and when children attend a service (Regulation 74(2a)). The program must be displayed (Regulation 75a) and information about the child's content, activities and
participation must be provided to parents as required (Regulation 76). Learning frameworks in action: Educators' stories and practice models provide a range of examples and techniques for documenting and documenting planning cycles, including magazines, jottings, electronic profiles, and online
programs. When you think about why we plan and record how we do it, you might want to consider the following questions at your next team meeting. Thoughts and ideas for your next team meeting: How do you currently document and why you do it the way you do? What theory informs how you
organize your documents? (Refer to the Educator's Guide to the Preschool Learning Framework, 54-57 and the Educator's Guide to the School Age Care Framework, pages 21-24.) How did you reflect and evaluate the program? Resources and read more ACECQA - Occasionally read paper 1 -
Education and practice program: Regional Quality Analysis Area 1 of national quality standards ACECQA - We hear you - ACECQA helps unlock the door on the document Read the complete series: Part 1: Why do we record? Thinking through what and how of the planning cycle for children's learning,
well-being and development Part 2: Gathering meaningful information, asking questions and explaining learning Part 3: Closing the loop: Planning, implementing and evaluating ACECQA's National Education Leadership, Rhonda Livingstone provides insight into the topics of national quality framework of
interest. What does it mean by an ongoing cycle of planning? Children and adults are constantly learning and we all grow and learn in different ways. The planning cycle helps educators deliberately support children's ongoing learning and design meaningful learning opportunities. The educator's
guidelines on the Germ Learning Framework and the Educator's Guidelines on the School Age Care Framework recommend that the curriculum/program decision-making process be a cycle: collecting set information ask questions actions that reflect educators creating learning opportunities by
challenging and expanding children's current learning and development. To do this, an educator must first collect evidence related to observing and recording meaningful knowledge about the child's current learning. Academic frameworks, National Quality Standards and regulations do not specify how
documents are made. But it needs to be meaningful, relevant and useful in making children's learning visible. Educators then questioned how they could use the evidence gathered. Learning strategies, principles, and outcomes within frameworks can be helpful in guiding how educators plan further on the
environment, resources, teaching strategies, and effective ways to monitor and evaluate children's learning. Continue reading and Educational Resources Guide the preschool learning framework pp. 10- 13 Educators guide the school age care framework pp. 11-20 Preschool Learning Framework, pp.9-19
School age care framework, page 5- 18 South Australian Department of Education and Children's Services. Reflects respect regarding the Ministry of Education, Employment and Workplace Relations. Early academic framework in action, stories 13 and 31. PSC National Union. How does the
Series.Effective Curriculum plan and method material in Australian preschool education and care services. National Quality Standards (NQS) Professional Learning Program e-newsletter 57. Central Children's Services Program Planning, et al. What is pedagogy: Use pedagogical materials to participate in
the Preschool Learning Framework. The Victorian Curriculum and Assessment Authority.VCAA Early Years Exchange includes a template for using the ongoing cycle of planning. Plan.
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