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Looking for strategies and tasks? Click here! These terms are commonly used in discussions about bilingual education and arise from Cummins' early work (1984), in which he demonstrated his ideas about the two main continuations of the development of the second language in a simple matrix. BICS describes the development of fluency of conversation
(Basic interpersonal communication skills) in the second language, while CALP describes the use of language in decontextualized academic situations (Advanced Cognitive Language Competence). According to Baker (2006) BICS is said to occur when contextual media and props for language delivery exist. Embedded context [boldface in the original]
provides, for example, non-verbal support to ensure understanding. Actions with eyes and hands, instant feedback, clues and clues support verbal language. CALP, on the other hand, is said to occur in a low context [boldface in original academic situations]. If higher-order thinking skills (e.g. analysis, synthesis, evaluation) are required in the curriculum, the
language is misunderstood [with the original characters] from a significant and favorable context. If the language is misunderstood, the situation is often referred to as a reduced context [in bold in the original]. (Baker, 2006, 174) The horizontal axis of the BICS/CALP matrix is a continuum from context-embedded to context-reduced, ranging from the situation
where the student uses external cues and information, such as facial gestures, real objects and pictorial representation to allow understanding, to the other extreme in which the student must rely on linguistic cues, and knowledge of language and text to understand meanings. Vertical axis refers to the degree of active cognitive involvement in a task, moving
from tasks that are not very demanding to increasing cognitively difficult activities. So an activity in the upper-left corner (cognitively unmanding and context-embedded), would be face-to-face conversations might be suitable for a beginner, but the tasks in the bottom right corner (more cognitive demanding and context-low), would have written a standardized
test, would be a task for advanced students. The Cummins model has proven useful in identifying and developing appropriate tasks for bilingual students. For example, in preparing tasks for a newly arrived second-language student, teachers could start with contextualized tasks and practical activities that are of low cognitive demand, such as naming
elements or a simple matching exercise. More competent students would need contextual support, but they would need more cognitively demanding tasks. This approach to the planning and evaluation of ELL learners was and reported in Cline and Frederickson (1996). In conceptualising bilingual competence in this way, Cummins and other researchers
suggest that there is a need for on average, about two years to achieve a functional, social use of a second language, but that it may take five to seven years or more for some bilingual learners to achieve a level of academic linguistic competence comparable to monolingual English-speaking colleges. back to the top What are some examples of BICS &amp;
CALP? Basic interpersonal communication skills (BICS) The commonly used acronym BICS describes the social, conversational language used for oral communication. Also described as a social language, this type of communication provides many clues to the listener and is embedded context-language. Usually, it takes about two years for students from
different language backgrounds to easily understand the social language embedded in the context. English students can understand social language by: observing the non-verbal behaviour of speakers (gestures, facial expressions and eye actions); observation of the reactions of others; the use of voice cues, such as expressions, intonations and stress;
observation of images, concrete objects and other contextual clues that are present; and requesta repetition of statements and/or clarification. Cognitive Academic Language Proficiency (CALP) CALP is the low context language of the academic class. It takes five to seven years for English students to become proficated in the classroom language, because:
non-verbal cues are absent; there is less face-to-face interaction; academic language is often abstract; literacy requirements are high (narrative and exhibitor text and textbooks are written beyond students' linguistic competence); and cultural/linguistic knowledge are often necessary to fully understand. Information from: can we determine whether a task or
exercise falls within the BICS or CALP continue? Using a two-axis array (embedded language in context and low language in context), we can see certain tasks may be more or less demanding. CONTEXT-EMBEDDED LANGUAGE: Language that is supported by contextual clues in the environment, would be objects, props, manipulators, images, graphs,
diagrams and so on helps the second language student make meaning from the spoken or written world. The language embedded in the context is also a result of students interacting with each other to obtain interpersonal cues to further build meaning. A context here and now is a necessary ingredient where input will be understandable. CONTEXT-REDUS
LIMBA: In decontextualized language there are few if any clues present to support spoken or written words to help make the language understandable. The language reduced in context is and the context is usually known only by the author. i.e., manuals, a novel, a lecture, a CTBS test. Quadrant C and Quadrant D are reduced according to Jim Cummin's
competency structure. back to the top Test yourself Test yourself about BICS/CALP with this test. Baker, C. (2006). The basics of bilingual education and bilingualism (4th edition). Clevedon, England, Buffalo, N.Y.: Multilingual issues. BICS &amp; CALP Explained by Jim Cummins Five Language-building Activities to increase BICSFor students to practice by
giving directions to each other. Ask students to write down their favorite snack first to eat. After the students have brainstormed their favorite snacks they will then write down the instructions to make that snack. When students have written the instructions, they will then present their instructions in pairs to each other. As a conclusion to this activity students
will practice following verbal skills to make their own peanut butter sandwich following the instructions of the teacher. Students will practice making a reservation. First we discuss the need, as a class, to make reservations at restaurants more beautiful. We will then research to find restaurants in San Diego that take reservations. Students will then be divided
into groups and write down what they will say to make a reservation. They will then practice calling different restaurants and making reservations. We'll then have every student call and make a reservation at a specific restaurant I'm going to go to. As part of making restaurant booking students will then practice their English skills in ordering food from a waiter
and being polite. Students will develop the right words to order what they want and practice the right manners, please and thank you. They'll play the others before we go to the restaurant. At the restaurant students will help each other use the correct English and remember to say please and thank you. At the end of the meal students will practice their skills in
saying thank you to the expected staff and companions. Students will develop their skills in introducing friends to each other. First, students will play roles and introduce themselves to each other. Then they will then move into introducing each other to class. We will practice using good day my name is __________________ . I'd like you to meet my friend
___________________. He/she is in class __________și likes to _________________. I'm making an appointment for a haircut. Students will write what they would say to make an appointment for a haircut. They would effectively communicate the services they need at the receptionist. They will also consider the time of day that they would like to schedule
the appointment for. Students will then play a role-playing game with each other. They will practice their skills to answer a phone call and answer the caller as well. Five activities to build the language to increase CALP Verb in a bag - in this activity students practice of identifying a change the shape of the verb and use it in a sentence. The students will be in
groups of three, the first student will select a verb from the bag and read the word. The second student will change the shape of the verb, and the third will compose a sentence using the verb. The group will continue in this format until all sheets of paper in the bag are removed. At the end of the activity, students will write a sentence for each verb. Adjective
descriptions - students will each be given an object to describe. They will be instructed not to show their subject matter to the group before describing it. They will have to use their adjective skills in describing their object. Each student will write a description of their object on a card. Students will then place their objects on the table, and the teacher will read
them class. Students will have to guess which object is based on the description. Give each group of three students a stack of images. Ask students to create sentences using picture cards. After students have created sentences, they will read each sentence to the class. Students will applaud when they hear a noun, break when they hear a verb, and
trample when they hear an adjective. Students will be able to choose from a group of picture books that have to do with manners. Each student will be given time to read their book. After reading they will write a short book report on the book describing who is the author, illustrator and what the book is about. When the students have finished their mini book
report they will draw and color an image that they think summarizes the book. Students will then present their mini book reports to the classroom and convince their peers that their book is the best. Group writing story - we write a story together as a class. Each person who writes a sentence different from the story. The teacher will start the oral story once in
a while there was a little girl in a classroom. We will then continue around the circle with each person adding on a sentence to the story. Each student will record the answers as we circle the circle. Once we walk around the circle several times we read the story together and edit it, so that the story flows and makes sense. Useful techniques to teach the rules
of communicationAsk, then talk - according to the Site Busy Teacher, one of the ways to make sure that ELL students take turns when answering questions is to ask them a direct question. Like you ask what they ate for dinner. Fred, I ate beans for dinner, what did you eat? Avoiding interruptions - when ELL students teach to wait until the right time is right to
respond, it is useful to teach them clue words to look for that the person has finished what they had to say. For example, I'm going to tell you three three about our school. The student will be reminded to wait until all three examples are given. Gesting is an important skill for ELL students to learn. Many different cultures use gestures in different ways. When
using gestures in class, it's important to use the same gesture each time for the same task. One way to get students to practice gestures is to play a form of chess. ReflectionThe BICS strategy I chose to use with my class was the introduction strategy. Before having students participate in this activity I played a game where I turned on the music and the
students would go around the class. When the music stopped, the students would find a classmate closest to them and ask them to answer a question. After a few minutes, the students returned to their seats and began filling out an interview form for the classmate sitting next to them. When this was completed we practiced to introduce each other. I
modeled for the students what I expected them to do. Hello this is my friend __________________________, we're both in the 5th grade. _________________ the preferred activity to do outside of school is _________________. The students then practiced for a few minutes and introduced each other. I really enjoyed seeing the students know each other
better. By shaping what I wanted to see the students could hear the correct language formation and reflect what they had just learned. The first part of the activity in which the students walked did not seem to understand what was expected of them. They were very quick to ask someone to sign their paper. The interview and presentation were much better.
Due to the fact that most of my students are stage three, the students of speech appearance I was able to engage in the work of CALP developing verbs and forms of verb. The students were in groups of three where one student drew a verb from the bag, the next student used a different form of the verb, and the third student used the verb in one sentence.
The class really enjoyed this activity and it went very well. ELL students struggled to find another form of the verb, but did much better in forming a verb sentence. Before doing this work again I think I would practice other forms of verb before we completed the task in a collaborative group. It was very interesting to read the sentences that each group came
up with at the end of the activity. Many groups have used several forms of verb instead of the verb they have been given. Given.
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